DOCUMENT RESUME 



ED 073 072 

TITLE 

INSTITUTION 
NOTE 

EDRS PRICE 
DESCRIPTORS 



SP 006 082 

The Teacher Education Center: A Unifying Approach to 
Teacher Education. 

Maryland Univ., College Park. Coll. of Education. 
23p. 

MF-$0.65 HC--$3*29 

♦Educational Coordination; Educational Developmen 
Education Ma jors; ^ ♦In service Teacher Education; 
Student Teachin^r.^ ♦Teacher Education Curriculum; 
♦Teaching Progar^s 



ABSTRACT 

This paper evaluates Teacher Education Centers 
developed by the University of Maryland in the District of Columbia 
and counties in the state of Maryland. The general purpose of the 
Teacher Education Center is reported as joint sovereignty over 
teacher education by colleges^ state departments of education^ 
schools, and associations. The program concept is discussed, with 
emphasis on both preservice and in-service staff development: the 
preservice program focuses on intensive and extensive teaching 
experiences for the undergraduate; the in--service program offers 
courses, workshops, and seminars for in-service professionals. The 
following personnel and their respective duties for the Center are 
described: coordinator, resource consultant supervisor, supervising 
teachers, and building principal. Preliminary research of the Teacher 
Education Centers indicated that (a) more socially desirable 
attitudes toward supervision exist in student teachers from the 
Center, (b) general participation in the total school program is 
exhibited by students from the Center, (c) Center student teachers 
elicit more pupil responses in the actual teaching situation, and (d) 
student teachers from the Center show less exhibitionism and more 
self -perception as teachers than non-Center teachers. Implications 
from these conclusions are discussed. The appendixes contain 
information on job descriptions and selection criteria for the Center 
personnel. (ERE) 
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THE TEACHEP EPUCATION CE>^TER: 
A UMIFYING APPPOACH TO TEACHEPv EDUCATION 

The Teacher Education Center concept is a unlfyin?* approach to the 
study of teaching and supervision. In contrast to programs that deal with 
T>rft-service only or student teachin<^ only, this program is designed to meet 
the needs and interests of experienced professionals as well as undergrad- 
uate students in such a way that each becomes a student of teaching 
according to his own particular stage of professional development. 
Physically, a Teacher Education Center is a cluster of two or three geo- 
graphically contiguous elementary schools, or one or two junior high schools 
(or middle schools), and a senior high school. Orqanizaff onally , it is a 
partnership betxceen a school , system and one or more oreparintt institutions, 
i^ith the possible inclusion of the professional associations and t^^e state 
department of education. 

Development 

The Teacher Education Center concept began v^ith conversations between 
the University of '^^aryland and some of the adjoining public school systems. 
The impetus came from a desire on the part of the University and the public 
schools to develop a more effective teacher education program, a program 
that would articulate, and in fact integrate, theory with practice and 
bring together the pre-service and the in-service components in such a wav 
that a unified and continuous teacher education program evolved. It was 
recognized from the beginning that if this was to be accomplished, the 
public school must assume earlier and increased responsibility for the pre- 
service aspects of teacher education and the University must assume an 
Increased and continuing responsibility for the in-service aspects. 
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In the numerous planning and policy-developin<» sessions that preceded 
the openinp of these eenters, it was agreed that the school system would 
provide, amonp. other thln«ts, the facilities, the instructional staff, and 
half the salary of the center coordinators. The University agreed to pro-- 
vide amone other things, resource consultants, a tuition-free sequence of 
courses designed to develop a resident staff of associates In t eacher edu- 
cation, and half the salary of the center coordinator. 

Procedures and organizational patterns V7ere also established for the 
joint identification and selection of center schools and center coordinators. 

In the fall of 1966 five Teacher Education Centers, two secondary and 
three elementary, were opened in Montgomery County, ^ne of these centers, 
Kemp Mill Elementary School, also had the distinction of becoming' part of 
the Multi-State Teacher Education Project. Since that tine Teacher Education 
Centers have been established between the University of ?-Taryland and the 
District of Columbia, the Prince George's County, the Howard County, tbe 
^-Batrmoi^e City and Anne Arundel County (pendinf>) public schools. 

In each center a full-time person, qualified by virture of training 
and experience is jointly employed to coordinate the continuous teacher 
education program. I^^hile coordinators may be selected from the school 
system or the University or from outside the public school or the University 
all of the initial appointipents were made from public schcjl personnel. 
Since then some appointments have been made from University personnel and some 
from outside both the University and the public school personnel. 

Purposes 

The ultimate and most general purpose of the Teacher Education C-^.nter 

is to achieve a joint sovereignty for teacher education shared by the college 

state departments, schools, and associations. More specific purposes arer. 

Y:T)^r cooperatively design, implement, and evaluate model 

ClyL teacher education programs. 
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(b) to integrate theory with practice, the on-campus with the 
of f-canpus , and the pre-service with the in-service, 

(c) to articulate the theoretical teacher education faculty 
(collef>e) with the clinical teacher education faculty 
(school) in such ways that they work to5^ether in teams 

at the same tirre, in the same place on common instruction 
and supervisory problems • 

(d) to brin(> toc;ether pre-service and iu-service teacher 
education into one continuinf? program. 

(e) to individualize professional develooment for the pre- 
professionals as well as for the practicing: professionals. 

(f) to provide a locus for (1) studying teaching and super- 
vision, (2) traininj? pre-service and in-service pro- 
fessionals, (3) integrating theory and practice j (4) planning 
and conducting research and (5) desiRninc and field testing- 
model programs . 

(g) to develop a corps of "associates in teacher education/' 

(h) to regularly utilize educational technology, micro-teaching 
and cognitive and affective systems for analyzing teacher 
education. 

(i) to objectively and systematically analyze what goes on in 
the classroom and to develop specific goal oriented strat- 
egies for teaching and supervision. 



The Center Trogram 

The Teacher Education Center concept encompasses both Pre-serv5 ce 
anH In-service staff develonment. The nre-service comoonent consists of 
intensive and extensive experiences for the undergraduate University students 
assi5?ned to the centers?. . , 



The Pre-service Prof^rar- 

Tlie undergraduate students olaced in the Center are not assif»ned to 
one supervising teacher, but insteaci are assigned to the Center staff or to 
a departr^ent within the Center staff. This nlaces the responsibility for 
nlanninp, directing*, and assessing the developrent of the underj>raduates on 
a number and variety of people and ultimately on the whole center staff. 

ERiC 
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The student teachers participate in both Intensive and extensive 
experiences. These exoerlences are carefully planned and Individualized 
according to the needs, interests, strengths and developmental patterns of 
the undergraduate students and the resources available in and to the Center. 

The intensive exoerlences are sin>ilar to those which typically have 
been considered to be the strength of the one teacher, one assignment situ- 
ations. In the intensive experiences the student teacher perceives the 
overall role and Eesponsibility of the teacher and the sequential develop- 
ment of skills, ideas, and practices. He experiences this by gradually 
assuming more and more responsibility for the instructional program, main- 
talninc' this responsibility for a period of time, and then eradually re- 
linquishing, it to the supervisinp: teachers. 

Interspersed amonp these intensive experiences are a number of extensive 
experiences designed to <>ive the student teacher a brodd and comprehensive 
contact with teaching. They can vary frosn short "porthole" observations to 
perhaps several days of observation and participation. Student teachers mif>ht 
even participate, in specifically planned ways, in fields other than their 
primary area of snecMlization, toach at other grade levels, work with ex- 
ceptional f^roups, and devote substantial tine to "focused" observation in 
order to explore the variety of teaching styles and strategies employed by 
the teachers in the Center. The extensive phase may also include simulated 
experiences as well as micro-teachlnp sequences for predetermined skill 
development, video-tape feedback of their actual teachin<^, and inter-school 
and inter-center exchanges of student teachers. 

Such experiences enable the student teacher to go beyond one model, 
one assignment, one frame of reference. They expose him to many models and 
many challenges and allow him to Integrate these into a personal philosophy 
^ and professional "life style" and to develop a repertoire of teaching orac- 

tices. In other words the orospectlve teacher puts together, with proper 



supervisory assistance, the best of many models, matty Drof>rams, anr' many 
exoeriences into a meanineful, workable pattern of teaching. 
The In--Service Program 

The Teacher Education Center is designed to benefit not only the pre- 
service professionals but also to assist the in-service professionals- 

While the student teachers are developinft initial teaching? skills, the 
in-service teachers are building advanced expertise in teachinj^ and clinical 
supervision. The center concept provides for a sequence of courses, work- 
shops, and seminars, offered In the Center, to develop a staff of Associates 
in Teacher Education. ITiese carry graduate or special student credit and 
are offered free to cooperating Center staff in return for their work with 
student teachers. 

The in-service Center staff members are given opportunities arid are 
encourap,ed to participate in other kinds of professional development expe- 
riences such as attendance at local, regional, and national conferences, 
workshops, and clinics. National leaders in teacher education are also 
brought to the Center to Work with the staff in develooin^ and impl6mentinj> 
innovative programs. 

In generalj the Teacher Education Center is a vehicle and a place 
wherein individuals and/or teams of individuals can focus on th'fe study of 
teaching and learnin(> and can. through foriBal and informal means, become 
better and more effective teachers as well as better and more effective 
teachers of teachers. 
Center Personnel 

Directing the program in each Teacher Education Center is a full-time 
coordinator who is jointly selected and employed by the school system and 
the preparing institution. 



His role in general is to brine: together in creative ways the personael 
and material resources of the school system and the colleRe or university 
in ways that will produce effective laboratory experience programs for the 
university students assigned to the Center and reality oriented in-service 
programs for the supervising teachers V7ho work with these students. 
Stationed in the Center schools, he is in constant contact with and serves 
as a continuin?^ resource to both the student teachers and the suDervisin<> 
teachers • He is equally and simultaneously a staff membeise'of* bofth the 
university and the school system. In ccordinatinp the pre-service and in- 
Set-vice pro<>raiPs, hiae unifies the interests, resources, and ambitions of both 
institutions and enhances the attainment of mutual objectives. 

The coordinator does not serve as a direct arm of the administrative 
or supervisory services of any particular school buildine. but, while workinf> 
in close and constant cooperation vrith these services, he serves as an 
extension of the superintendetit of schools and the dean of the college of 
education. Unlike the traditional supervisor, he is stationed in the Center 
schools; there he is easily reached and can act as a constant resource for 
both the pre-service and in-service professionals, l-lhile coordinating the 
"team*' supervisory effort in the Center, he can assume ma1or responsibility 
for the {.-eneral supervision of the student teachers. Specialized super- 
visory services are provided by the university and nuMic school academic 
supervisors. T-^ithin his area(s) of conpetenc^es, the coordinator can assume 
such specialized supervisory resporsibilities as seem appronriate to his 
time and talents. He mav also hecorre involved in the teachinpr of methods or 
other related teacher education courses as the needs of the program and/or 
the time and talents of the coordinator mav dictate. 
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The role of the university resource consultant supervisor represents 
an extension of that of the conventional university supervisor. Vhiie 
serving as a suoervisor, he way also serve as a curriculum anr" teacher 
education resource consultant to the Center personnel. Frequently he may 
worV more directly V7ith the suDervxsini> teachers than with the Individual 
student teachers. In this n^anner he is free to supervise the student teacher 
directly by actual contact in the classroom zj he inay supervise indirectly 
through the coordinator and/or the supervising teachers. 

S upervising^ teachers Include all teachers vho are in any way involved 
in p.uidinp the intensive or extensive experiences of the pre-service students 
assigned to the Center. Their role is <^reatly expanded beyond that of the 
conventional supervisinri teacher. Since the entire Center is a "clinical 
classrooD./' the stren<>ths of every teacher become available in soire r?anner 
for the development of prospective teachers. 

The building principal in a Teacher ^Iducation Center while assuming? 
the conventional role of beinjr the leadership person for the over*~all 
instructional program , also assumes another role, namely, t^at of croatinf^ 
an environment ^.^herein the teacher education prop;ram can operate effectively 
and haraonicwsly as an important part of the total school prop;ram. His role 
is one of facilitating, th^ job of the Teacher Education Center coordinator: 
of carefully selecting* Instructional personnel* of encouraqinpt total staff 
involvement in pro?,ranis of professional development' and of promoting pi*o- 
gram development, experirr.entation, and evaluation. 

Initial Evaluation 

Preliminary research indicates th/?t student teachers placed in Teacher 
Education Centers hold more socially desirable attitudes toward supervision 
from university faculty members than students In non-center schools. Center 
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student teachers also rate the evaluative criteria used by collesie suner- 
visors as clearer and more adeouately communicated than do non-center stu- 
dents • 

Center students participate more widely in the total school v^ropram and 
become involved in a <>reater variety of experiences • Student teachers in 
centers also ^^ae a p.reater variety of instructional approaches such as team 
teaching, programmed learning;, educational television, and audio-visual 

aids than students in non-^center schools. 

Data gathered on student teachers randoi^ly assigned to centers and 
non-centers in order to study laachin<^ performance aid attitudes su^f^est 
that althouj>h student teachers typically become more clased minddd, apathetic 
and resistant to chanj^e while student teaching, students in Teacher Education 
Centers do not* They tend to decrease significantly their need for exhibi- 
tionism and increase their self-perception as a teacher* 

An analysis of the teaching performance data of the two c^roups indicates 
that student teachers in caters teach differently (statistically sipnif icant) 
than the non-center proun* 

Center student teachers in instructional situations talk less* elicit 
more pupil responses and extended pupil initiated responses* use, summarize 
and accent more pupil responses: and have a hip^^er indirect-direct tatiori 
as indicated bv Flanders* Interaction Analysis. They also ask i^ore divergent 
and elaborating questions as indicated by the OScAJR 5V. 

Implications for Teacbpr Kdtiraf;f(p^ 

Full implementation of the ideas embodied in the Center concept will 
ultimately establish a new kind of joint sovereipnty for teacher education 
shared by collepes, state department of education, nublic schools, and 
professional associations . 
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Additional imnlicatlons of the Teacher Education Center conceot might 



!• An intep:ration of the on-camPus and off-camous asDects of 
teacher education programs* 

2. The assumption of greater responsibility for the pre-servlce 
component of teacher education by the public schools, and for 
the in-service component by the university. 

3. A new position (Center coordinator) shared equally by the 
public schools and the university. 

4. The emergence of nei<r roles for teacher education personnel. 

5. The abolishment of direct honoraria to supei*visin<i teachers, 
with the subsequent adgoistment of regualr salaries and/or 
faculty loads. 

6. An increasing concern for teacher education performance 
skills in the employment of public school teachers. 

7. The emergence of levels of pre-p«Jofesssional status and 
delineation and a clarification of the levels of pro- 
fessional status. 

8. The strenghteninc^ of in-service teacher education programs. 

9. The emergence of tbe supervised teaching internship (first 
vear(s) tp,aching) as the usual practice rather than the 
exception. 

10. Teacher certification after the successful completion of a 
supervised first year experience. 

11. An uninterrupted, carefully planned, sequential transition 
from entry into the prof essloncito full advanced professional 
status . 



12. 



The emergence of standards for off-cam.pus clinical Teacher 
Education Centers. 



APPENDIX A 
ROLE OF THE CEMTF?" COOPDINATO^ 



!• Furnish leadership in the development of the Center including assisting 
in the selection of new Center staff, 

2. Carry out policy decisions as they relate to student teaching and in- 
service education, 

3* Orient university students to the Center schools, 

4, Schedule and conduct seminars for students assigned to the Center for 

Ed, 300 and ntudent teaching. 
5* Coordinate assignments and activities of students assigned to the Center, 

Arrange for the intensive and extensive experiences of student teachers. 

6, Assist each prospective teacher in evolvlnp a teaching role comfortable 
for him and appropriate to the learning situation, 

7, Do the general supervision of all students assigned to the Center, 

8, Evaluate student teacher oerformance and write recommendations, 

9, Assess the needs of students and the staff of the Center reeardinp 
teanher education and then use school and university resources most 
appropriate in terms of those needs, 

10, Coordinate the in-service staff development prc.^ram for teacher education. 
This will be part of the larger, overall staff develooment pro?jram of 

the school which is the responsibility of the orincioal, 

11, Guide cooperating teachers ir suoervisory techniques of vorkine with 
s tudenc teachers , 

12, Exercise leadershio in introducing innovation and exnerimentation, 

13, Work closely with school principal (s) in coordinating? the student 
teaching? prof>ram consistent with the school 'hilosoT5hy. 

14, Constantly evaluate the on-5toin^, teacher edjcation nro^ram and make 
recommendations to the school system and t^e University. 

15, Serve on various committees which aid in ?:orming pSlicy and operation- 
al tasks for the Teacher Education Center, 

16, Serve as liaison person betr-reen all parties, 

17, KeeD Informed of current develonments in teacher education, 

18, Helo Interpret the Teacher Education Center program to educators and 
laymen. 



ROLE OF THE RESOURCE CONSIILTAOT ^ 



!• He will serve as a liaison person betx^een the Center and the University, 

particularly the departnent of which he is a member. 
1. He ulll assist the coordinator and the Center staff in developing more 

effective and efficient patterns of personalized or individualized 

clinical supervision. 

3. He uill syipervise students in Center classrooms to tije extent It seams 
desirable. (Since the coordinator should be in the best position to 
know how thfe expertise of tbe resource consultant supervisor ca»i be 
effectively and efficiently utilized, he should confer with the coordi- 
nator before ^^oinp; into the classroom.) 

4. He uill confer with the Teacher Education Center coordinator repularly 
to discuss programs, problems, pro<iress, innovations, research, and 
experimentation . 

5. He will assist the coordinator in locating and utilizing needed re- 
sources - human and othen'7ise. 

6. He will serve as a curriculum and teacher education resource consultant 
to the entire Center staff - both pre-servica and in-service. 

7. He will serve as a resource consultant to the in-s^2rvice development! of 
the Center staff particularly assistin?^ in developinfr cooperating, 
teacher skills and curricular innovation. 



ErJc 



APPENDIX B 

GUIDELINES FOR THE APPOIHTIIENT OF THE CEUTER COORDIN ATOPv^ 

I , PJVTIONALE 

THE GROWING TREND TODAY IS FOR THE : UBLIC SCHOOL TO SHARL A GREATER P^SPOiI- 
SIBILITY FOR THE PREPAPvATION OF PROFESSIONAL EDUCATORS, THIS lilCLUDES 
THE PRE-SERVICE AS WELL AS THE IN-SERVICE PFJiPAPJ^TION. 

AS LABORATORY EXPERlEUCES PROGRAMS EXPAi^D THEFE IS A GROWING MEED FOR 
SPECIALLY TRAINED A^JD QUALIFIED PEPxSONNEL AT BOTH THE U^HVERSITY LEVEL Ai^D 
IN THE COOPEPATING PUBLIC SCHOOLS- 

IDEALLY, TilE SPECIALIST m\0 SUPERVISES STUDENTS IN LABORATORY 
ElIPERIENCES IN THE OFF'-CAT.TUS SCHOOLS SHOULD BE AS FAl^lILIAR WITH THE 
ORGAIIIZATIOInIAL patterns Ai^D raSTRUCTIOl^'AL PROGPJ\HS OF THE PUBLIC SCHOOLS 
AS HE IS WITii raOSE OF THE UNIVERSITY. 

THE ESSENCE OF TRULY COOPEIlATIVE EFFORTS REJITDiZG IN lOTUALLY 
RECOGNIZED MD SHARED OBJECTIVES - A CO'tSIOH ALLEGIANCE TO A COISION GOAL - 
THAT OF PREPARI:IG OUTSTANDING TEACHERS. 

ONE IIEAi^S 9F ASSURING MUTUALITY OF PURPOSE, IIIPROVING UNDERSTANDING, 
AND DEVELOPING DYNAIhIC, DEMOCFJ^iTIC COOPEPvATION , IS TO APPOINT SPECIALISTS 
\mO WOULD BE JOINTLY APPOINTED AI^D EITLOYED BY THE UNIVERSITY AI\^D THE 
PUBLIC SCHOOLS, SPECIALISTS WilOSE SPECIFIC Ai^'D TOTAL I^SPONSIBILITY IS 
TO COORDriATE PROGRAMS OF PPX-SERVICE AND IN- SERVICE STAFF DEVELOPJIENT IN 
TEACHER EDUCATION CENTERS. 



^THIS PAPER WAS COOPERATIVELY PREPARED BY THE UNIVERSITY OF MARYLAInID 
AND THE iiONTGOr,'EUY COU/JTY PUBLIC SCliOOLS PRIOR TO TJIE INITIAL APPOINTHENT 
OF CENTER COOPJ)INATORS • 



II. NATURE OF THE ASSIGMIiENT 

A. EIIPLOY!!ENT WILL BE COOPERATIVELY ARRANGED BY THE BEAN OF THE 
COLLEGE OF EDUCATION MD THE SUPERINTENDENT OF SCHOOLS - OR BY THEIR 
DESIGNATED PvEPRESENTATIVES . 

B. EMPLOYMWT WILL BE FOR A IIENIIIUli OF 10 IIONTHS PER YEAR. 

C. SALARY WILL BE IN ACCORDANCE WITH THE ESTABLISHED SALARY SCALE 
OF THE PUBLIC SCHOOL AND AT THE APPROPRIATE LEVEL OF THE INDIVIDUAL 
BEING EI-IPLOYED. 

D. A COOPERATIVE DECISION WILL BE IIADE AS TO PROPORTIONATE PERCENT- 
AGES OF TIIIE TO BE SPENT UORICINC FOR THE TOTIVERSITY AND THE SCHOOL SYSTEH. 
EACH INSTITUTION WOULD THEN PAY A COPJffiSPOMDING PERCENTAGE OF THE SALARY 
OF THE JOINT APPOINTEE. 

E. THIS PERSON WOULD BE INVOLVED WITH BOTH THE PRE -SERVICE DEVELOP- 
riENT OF TEAQIER EDUCATION STUDENTS AND THE IN-SERVICE DEVELOPMENT OF 
REGULARLY EliPLOYED PERSONNEL. 

F. THE JOINT APPOINTEE V/OULD NOT SERVE AS AN ARIl OF THE ADIIINISTRA- 
TIVE OR SUPERVISORY SERVICES OF ANY PARTICULAR SQIOOL BUILDING BUT WHILE 
WORKING IN CLOSE COOPERATION WITH THESE SERVICES WOULD SERVE AS AN 
EXTE:ISION OF THE SUPERINTENDENT OF SCHOOLS AND THE DEAN OF THE COLLEGE 
OF EDUCATION. 



III. RECOmiENDED CRITHRIA FOR THE SELECTIOW OF SCHOOL - UNIVERSITY COOPJDIljAm^^ 



A. PROFESSIONAL REQUIREIIENTS 

1. MASTERS DEGREE (MINIilUn) ^ 
1. ADVANCED PROFESSIONAL CERTIFICATE IN AREA OF TEACHING 

3. FIVE YEARS OF CONSISTENTLY SUCCESSFUL TEAGIING OR SCHOOL 
EXPERIENCE 

4. EXPERIENCE IN WORICIHG WITH STUDENT TEACHERS 

B. DESIRABLE PROFESSIONAL ErSERIENCES 

1. PUBLIC SaiCOL SLTERVISORY AI^ID/OR ADMINISTRATIVE EXPERIENCE 

2. COLLEGE TEACHING AND/OR SUPERVISION 

C. DESIRABLE PERSONAL CHARACTERISTICS 

!• DEi:ONSTRATED PROFESSIONi\L COIiPETENCE 

2. TItlNKS LOGICALLY Ai-!D CREATIVELY 

3. UNDERSTAI^DS AND UTILIZES GROUP DYNAllICS 

4. I;uI0:JSTRATES STABILITY - EliOTIONAL, INTELLECTUAL, AI^D PHYSICAL 

5. DEMONSTRATES A RESPECT FOR Ai>ID U*NDERSTANDING OF THE UORTH AND 
DIGNITY OF OTHERS, BOTH CHILDREN AND ADULTS 

6. D£;iIONSTRATES A KNOVJLEDGE AND UNDERSTAI^DING OF HUJIAN DEVELOPI-?ENT 

7. REVEALS POSITIVE, PROGRESSIVE, UP-TO-DATE ATTITUDE Ai>ID UNDER- 
STANDINGS PJEGARDINC EDUC ATION IN GENERAL Ai^JD TEivCHING IN 
PARTICULAR 



IV. SELECTION 

A. Ai-JY APPLICANT IfflETING THE REQUIPxEIiENTS LISTED ABOVE I!AY APPLY 

B. APPLICATIONS I1AY ORIGINATE WITH EITHER THE UNIVEP.SITY OR THE 
PLJBLIC SCIiOOL SYSTEll Ai>ID WILL BE PRESENTED TO A JOINT SCHOOL - 
UiUVEPSITY SELECTION COI««iITTEE FOR REVIEW MI) SCREENING 

C. THIS SELECTION COiflllTTEE WILL RECOISIEWB CANDIDATES FOR 
APPOINTMENT TO THE DEAN OF THE COLLEGE OF EDUCATION AiJD THE 

slterii;te?,'dent of saiooLS 

D. Ei3PL0Y>IENT WOULD BE BY THE IJJTUAL AGREEISENT OF THE UNIVERSITY 

THE BOARD OF EDUCATION 

E. FOR PURPOSES OF TENURE, CERTIFICATION, SALARY MD EilPLOYEE 
BENEFITS THESE SPECIALISTS WILL 3E CONSIDERED AS EMPLOYEES OF 
ONE INSTITUTION. FOR OTHER PURPOSEF- THEY WILL BE CONSIDERED 
TO BE EilPLOYEES OF BOTH INSTITUTIONS. 
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JOIUT MP COOPEKATI VE ADI ilillSTRATION OF TIi£ TEACIIEr EDUCATIvOij CENTERS 

The Teacher Education Center prosram is a unique partnership inasmuch as it is a 
joint and cooperative venture in every aspect and contributes to one of the goals 
of both the Ibntgomery County Schools and the University of Maryland program and 
missions, excellence in teacher preparation. Center activities actually constitute 
involvement for both lontgomery County Public Schools and the University of liary- 
land in which each has interests, responsibilities, and benefits. For these reasons 
the planning, development, and administration of the Centers is a joint undertaking 
that must be carrie on in a somewhat separate manner from the administration of 
tje t\70 base agencies, iiontgomery County Public Schools and the University of !iary- 
land. 

Tlie Coordinator of Laboratory Experiences and the Director of Staff Development 
shall jointly administer the Centers. In addition to joint chairmanship of the 
Coordinating Committee, their duties shall include such responsiblities as. 

(1) Appointment of the committee for selection of Center coordinators x;hen 
necessary 

(2) Allocation of available financial resources and determin^tt^'cr of needed 
f in anc i al req ue s t s 

(3) Determination of members of the respective institution staffs, external 
to the Centers, \^ho will vjork with the staffs of the Centers 

(4) Procurement of special supplies, equipment, facilities 

(5) Liaison between the College of Education and Montgomery County Public 
Schools in natters relating, to Teacher Education Centers 

Tl lE COORDIIIAT LIG STRUCTURE 

The coordinating structure shall be comprised of the following; two groupc; 

(A) The Montgomer y County Public Scho o ls - University of Maryl and Coordinating 
Committee for Teach er Educatio n Centers 

The purpose of the Committee is to facilitate the cooperative involvement in 
the part of Center professional staffs and the faculty of the College, as well 
as to provide an operational policy development body for guiding the operation 
of the Centers. Agendas for committee nee tings will be prepared cooperatively 
by theCoordinator of Laboratory Experiences and the Director of Staff Devel- 
opment. ?Io topic is to be considered beyond the realm of possible considera- 
tion by the Coordinating Committee. Topics identified by individuals or group 
should be submitted to the co-chairmen who vzill assign such topics to ad hoc 
committees for study. After study by the ad hoc committees, the items should 
be submitted to the co-chaimien for inclusion on the agenda. IJaenever possible 
agenda items should be presented for information and discussion at one meeting 
and then presented at the follox^ing meeting for futher discussion and action. 
Issues shall be worked through to a position that is acceptable to a two-third 
majority of the total membership. The recommendations of the Committee should 



be foTOarded to the Coordinator of Laboratory Experiences and the Mrector of 
Staff Development for action as V7ell as for reports and follou up information, 
or to the Policy Council when appropriate. 



DUTIES 

A. TO SERVE AS LIASON PERSON BETl^EEN THE bl^^IVERSITY AIJD THE SCHOOL SYSTEI, 

l:. TO COORDIMATL TIIE ASSIGNIIENTS AI^D ACTIVITIES OF STUDENTS ASSIGNED TO A 
CEImTER FOR LABORATORY E>:PERIENCES 

C. TO COOPERATITO LY SUPERVISE STUDENTS ASSIGNED TO A CENTER WITH THE COLLEGE 
RESOURCE CONSULTANT SUPERVISOR 

^* ^^^-^^-3^P9P^3iy.Jt^^l_ ^ very generalized kind of supervisor in 
relation to academic areas other than the major area of the Center 
Coordinator. IJithin the m^.jor area competencies of the coordinators 
it v;ould seem logical that greater responsibility for supervision could 
be assumed over and above being a [general supervisor. 
AL-f]l?^.-§i?J!L*^!lt?JEy- ' ^'i^iot responsibility for supervision x^ill 
be given to the Center Coordinator. 

COLLEGE PJSSOURCE COa'SULTANT SUF::RVIS0RS UILL be INVOLVED IN THE PRE- SERVICE 
SUPERVISORY PROGPAltS IN BOTH THE ELEI^ENTARY AND SECOiIDARY CENTERS 

D. STAFF DEVELOPiniNT RESPONSIBILITIES FOR ItJ-SERVICE ACTIVITIES. THIS UOULD 
IITLY CLOSE UORICING PJ-LATIONSuIPS WITH SCHOOL SUPERVISORS, DLPARTl^ElIT HEADS 
PRINCIPALS, ETC., AS PROGRAMS APi: DEVELOPED AND COORDINATED FOR THE CENTER 
STAFF 

E. INSTRUCTIONAL RESPONSIBILITIES LIGHT INCLUDE IHV0LVE2OT IN THE TEACHING 
OF HETHODS OR OTiiER RELATED TEACHER EDUCATION COURSES AS THE NEED IIIGHT 
ARISE 

F. TO CONSTANTLY EVALUATE THE ON- GOING PROCRiM: 

G. TO KEEP INFORIED ABOUT CURIUiNT DEVELOP^IENTS AND LEADERS IN TEACHER EDUCATIO 

H. TO FURNISH LEADERSHIP IN THE riPROVEI!ENT OF THE CENTER'S PROGRAM 

I. TO MAINTAIN CLOSE CO! tlO I CAT IONS UITH THE OFFICE OF LABORATORY EXPERXENCES, 
THE OFFICE OF STAFF DEVELOPIiENT, THE BUILDING ADMNISTRATORS , AREA 
DIRECTORS, ETC. 



APPENDIX C 

Plan for Cooperative Development and Operation 
of Teacher Education Centers by 
I Montgomery County Public Schools and 
The College of Education, The University of Maryland 

Approved by the Policy Council August 25, 1969 

The education of young people for entrance into a profession involves two general 
kinds of preparation: (1) academic and theoretical background study, usually seen 
as an on-campus , formal activity, and (2) clinical experiences providing a combina-- 
tion of practice and behavioral skill acquisition. The Teacher Education Center, 
as a cooperative agency of the school system and the College of Education, brings 
together both of these areas of preparation in a realistic integration of theory 
and practice* for both pre-service and in-service teachers. Teacher Education 
Centers are jointly established and cooperatively operated by the College of Educa- 
tion and the I'ontgoraery County Public Schools. 

Physically, a Taacher Education Center is one school or several schools serving 
either one or more districts vjhere both pre-service and in-service activities may 
be cooperatively planned and adirdnistered by the College of Education and the liont- 
gomery County Public Schools • The Center may thus be considered as the place where 
clinical experiences and theoretical learning nay be unified. 

The specific activities unique to a Teacher Education Center and which will be 
jointly planned and administered by the two institutions are: 

(1) Pre- sendee activities whose purpose is the preparation of the College of 
ilducation students for productive and successful careers as teachers. 

(2) In-service activities designed to promote growth in teacher education 
effectiveness on the part of all personnel involved i^ith the operation 
of the Center. 

Both the College of Education and the -lontgomery County Public Schools have a 
responsibility for carrying out these activities and have a legitimate concern for 
their effective implementation. Tnerefore, both institutions must have an equal 
involvement in the planning, development, and administration of the Centers. The 
agencies and activities through which this is to be accomplished are as follows: 

(1) Joint c?d:rinistration through cooperative efforts of the Coordinator of 
Laboratory Experiences of the College of Education and and Director of 
the Department of Staff Development of the Montgomery County Public 
Schools 

(2) Joint appointment of individual Center Coordinators 

(3) A coordinating committee for the University of Maryland and the Mont- 
gomery County Public Schools for Teacher Education Centers 

(4) A Montgomery County Public Schools - University of Maryland Policy 
^ Council 
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The Committee v;ill meet at least monthly on a designated schedule, alternating 
when possible between a County and College meeting place* The Director of 
Staff Development and the Coordinator of Laboratory Experiences x^ill serve as 
co-chainaen, alternating their services as chairman. The yearly calendar for 
the Coordinating Conanittee shall be prepared and distributed to members at 
the first meeting of each school year. Secretarial duties shall be handled by 
a person designated to serve on a yearly basis, alternating from year to year 
between Montgomery County Public Schools and the University of Ilaryland* The 
first portion of each meeting shall be set aside for meetings of ad^ hoc commit 
tees* 



The membership of the Committee will consist of the Director of Staff Develop- 
ment of MontRomery County Public Schoo ls, the Coordinator of Laboratory 
Experienc of the University of Karyiand , all Center c o ordi nators, and six 
rep resentat lves_ f rom each institution * 

(B) Montgomery County Public Schools - Uni ve rsity of Maryland Policy Council 
for Teacher Edu c ation Centers 

Periodically it may be necessary to refer matters pertaining to the Teacher 
Education Centers to representatives of the administrators ultimately responsi- 
ble for the University of Taryland and the Montgomery County Public Schools. 
Therefore, a policy council has been established consisting of the following 
members: 



(1) Montgomery County Public Schools 



The Superintendent and five delegates appointed by him on the basis 
of involvement with the Teacher Education Centers 



(2) University of Maryland 



Tlie Dean and five delegates appointed by him on the basis of involvement 
with Teacher Education Centers 



The Dean and Superintendent will each appoint a person to serve as co--chairmen 
of the Council* Tlie Council shall be delegated decision-making authority* 
Issues shall be worked through to a position that is acceptable to a two-third, 
majority of the total membership). Meetings will be held once each semester to 
achieve communication with the respective administrative echelons, and to 
resolve problems that have been referred by the Coordinating Committee, or 
which seem to be outside the responsibility of that committee* Special meet- 
ings may be called as necessary* 



Teacher Education Center Personnel 
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The Teacher Education Center coordinator will be a member of the staff of the schooJ 
system and a member of the faculty of the University* He will recommend to the 
administrative staff of the school for approval the teachers on the faculty to whom 
students will be assigned* He will plan and coordinate the assignments and activi- 
ties of student observers, student aides, and student teachers in the Center* He 
will confer with the principal, Montgomery County Public Schools supervisors, and 
other personnel (teachers, counselors, psychologists) for pre-service experiences* 
Based on these conferences, he will interview prospective student teachers and 



determine proper placement in the Center. Ke will conduct seminars for 
student observers, aides, and student teachers. He vHi supervise student 
teachers and coordinate their evaluation for both insitutions. He will con- 
fer with supervisors froi" both institutions on the progress of student 
teabhers. The Coordinator will be responsible for the day-to-day activities 
of the teacher education aspects of the Center ^ working directly with the 
principal in those aspects of Center operation which will affect the school's 
instructional program for children. He will be Jointly appointed, selection 
beinp made by a committee identified by the Coordinator of Laboratory Ek- 
periences from thfa Colle<>e of Education and the director of Staff Develop- 
ment for Hont5>omery County Public Schools. Applicants will not be limited 
to those employed by either institut?on. The salary will be for twelve 
months, shared equally by the University of Maryland and Hont^omery County 
Public Schools. The Coordinator wil] designate the institution x^^hich will be 
his primary employer and issue the salary checks, whereupon the other in- 
stitution will arranj^e for reimbursement. 

The College Resource Consultants will be college faculty members assigned to 
the Centers to work in cooperation with thfe coordinators in the specialized 
supervision and instruction of teacher education students. They may also 
participate in the in-service pro.f^ram of the Centers. 

Staffing the Center 

A school's agreement to participate as a Center implies a commitment on the 
part of the staff (both teachers and administrators) wo the training and in- 
duction of new members into the profession* but one cannot assume that all 
teachers in a f^iven school will be immediately fully qualified and willing 
to perform this task. A feu teachers may feel uncomfortable in this setting 
and may transfer to other schools. Securing- the involvement of the entite 
staff immediately is unrealistic it might be expected that this objective 
should be attained within a three or four year period. To meet the lon<y- 
term obiectives of a Center, as vacancies occur on the faculty, teachers will 
be selected on the basis of their interest an^ ski.il in teacher education in 
addition to basic teaching skills. In this way a corps of teachers can be 
developed ^rhich fully im.plements the teacher education concept. 

In-Service Education 

The Teacher Education Center will offer in-service education such as sequen-- 
tial courses, workshops, and ot^^er experiences. In-service training in 
supervision of student teachers is only one phase of the teachers In the 
Centers, its importance must he viewed in the perspective of the total re- 
quirements for any teacher. The nature of the in-service education offered 
in the Centers and the coordination of it is a matter for consideration bv 
the Teacher Tducation Center roordinatlnq Committee. 

Pesponsihillties of the University of ^^arvland and the ^^ont^omery County 
Public Schools 

fl) University of Maryland 

a. Provide one-half the salary of the Center coordinators, njus 
one-half of the fringe benefits 
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h. Select students who are Prepared for Center asslt>nments 



c. 



Provide one or more resource consultants to work with the 
Center on a contlnulnp basils 



d. Provide cooperatively with >'^ontf^omerv County Public Schools 
in-service activities and oro^^rans, both formal and informal, 
credit and non-credit, for the entire Center faculty 

e* Provide support for research and developinent of teacher ed- 
ucation r)roj>raTns in the Centers 

f. Provide cooperatively with ^^onteoirery County Public Schools 
appropriate library resources and other resources essential 
to supervision of stiident teachers 

<?• ^'ork tovjard the eoal of providing teacher career development 
proftraFS (planned cooperatively vjith the schools) that nay 
lead to a differential salary schedule for Center teachers. 

(2) Montponerv County Public Schools 

a. Provide the loci for carryinj^ out the activities appropriate 
to Teacher Mucation Centers 

b. Provide one-half the salary of the Center Coordinator, plus 
one-half of the fringe benefits 

c. Provide adequate meetinfj facilities for use by the coordinator, 
pre-service students, and in-service j>roups in each Center 

d* Provide each Center Coordinator with an office, a telephone, 
and some secretarial assistance 

e. Provide cooneratlve assistance with tbe University in research 
endeavors 

£• Provide support, including financial, for in-service and 

teacher recognition activities (This support should have son»e 
relationship to the amount committed by the College for each 
Center.) 

g. Provide funds fio that selected teachers in Center staffs may 
attend professional conferences related to the teacher 
education program. 

h. Provide Center faculties consisting of teacher and adminis- 
trators who are interested, committed, and competent in both 
teaching and teacher education 

Procedure for Anendments to this Document 

Amendments r-all be made by a two-thirds majority vote of the total member- 
ship of the >ntgomery County Public Schools - University of Maryland Policy 
O Council foi xeacher Pducation Centers 
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